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resilient	 teaching	 that	 have	 arisen	 in	 teacher	 training	 sessions	 in	 both	 the	 pre‐school	 and	





Ethically	 resilient	 teachers	 are	 not	 specific	 to	 a	 single	 educational	 level	 with	 there	 being	
considerable	 overlap	 in	 the	 qualities	 that	 describe	 ethically	 resilient	 teaching	 in	 both	 the	 pre‐
school	and	university	levels.			
Research	limitations:	
The	 study	 considers	 two	 educational	 contexts:	 pre‐schooling	 and	 tertiary	 education	 only.	 The	
outcomes	arise	from	an	urbanised	South	African	multicultural	context.		
Practical	implications:	








The	 topic	of	 ethically	 resilient	 teaching	has	not	been	 found	 in	 the	 literature.	The	authors	have	
proposed	that	an	ethically	resilient	teacher	is	one	who	for	various	reasons,	has	found	a	strategy	for	


























Much	of	 the	scholarly	works	on	 resilience	 in	educational	 contexts	deal	with	strategies	 that	 the	









1	 There	 are	 also	 subsets	 to	 the	 term,	 for	 example,	 emotional	 resilience	 refers	 to	 the	 ability	 to	 actively	 sustain	 an	
emotional	connection	without	being	overwhelmed	(Steward,	2013).	







there	 are	 resilient	 teachers	 who	 are	 ineffective	 educators	 but	 have	 a	 fervent	 motivation	 to	
continue,	 irrespective	of	 the	outcomes,	even	 if	 the	students	do	not	reach	their	own	goals3.	This	
teacher	may	be	called	resilient	but	not	ethically	resilient;	 therefore,	 the	word	ethical	 is	used	to	
qualify	 the	 word	 resilient.	 We	 take	 a	 systemic	 view,	 acknowledging	 the	 relational	 context	 of	
teachers	 and	 students	 with	 the	 goal	 that	 each	 benefit	 from	 the	 interaction,	 hence	 the	 ethical	
component.	Thus,	this	label	of	ethical	resilience	implies	that	these	teachers	are	steadfast,	hardy,	
and	 committed,	 even	 in	 the	 face	 of	 turbulence.	 It	 also	 implies	 that	 these	 educators	 are	 deeply	
















Criminal	record	 No	 criminal	 record	 and	 must	 be	 cleared	
from	any	child	protection	registry.		
NA	
Employment	 Formal/informal	 –	 depending	 on	 the	
institution/school	
Formal	

















Lead	 classroom	 activities	 of	 teaching	 and	
providing	discipline.	






Provide	 supervision	 for	 post	
graduate	studies	
Perform	research	for	publication	






applicant’s	 final	year	 report—they	do	not	ask	 for	an	applicant’s	pre‐	or	primary	school	 report.	
Thus,	 there	 is	 a	 strong	 link	 to	 employment	 in	 terms	 of	 university	 education	 and	 thus	 there	 is	
importance	assumed	to	this	education	level.	The	lecturers	are	often	seen	as	the	specialists	in	the	
fields	in	which	the	graduates	wish	to	achieve	employment	and	are	thus	respected	accordingly.		
In	 the	 psychologies,	 however,	 the	 idea	 of	 there	 being	 a	 more	 important	 life	 stage	 is	 rejected.	
Whichever	 model	 of	 psychology	 one	 reads,	 well‐known	 scholars	 have	 made	 important	
observations	about	the	development	of	a	child’s	learning	in	the	pre‐school	years.	Erickson	(1995)	
in	his	psychosocial	model	for	example,	believed	that	every	child	needs	to	master	certain	tasks	in	
their	 life	 for	 successful	 development,	 such	 as	 gaining	 a	 sense	 of	 autonomy,	 purpose,	 and	
competence.	In	Piaget’s	(1969)	pre‐operational	stage,	he	describes	a	progression	of	how	children’s	
thinking	evolves.	Freud	(2005)	went	as	far	as	saying	that	by	age	seven,	a	person’s	personality	traits	
are	 already	 solidified.	 From	 a	 biological	 epistemology,	 Luria	 (1970),	 whose	 early	 studies	 on	
neurological	processes	which	are	still	valid	today,	noted	that	there	is	a	sensitive	time	frame	for	
language	development	in	the	brain	and	that	children	must	be	exposed	to	auditory	linguistic	sounds	
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the	 authors	 have	 evaluated	 their	 contexts	 (described	 under	 section	 3)	 and	 found	 seven+19	
consistent	characteristics	that	are	common	to	both	the	pre‐school	teacher	and	the	tertiary	lecturer.	
In	this	paper,	we	postulate	that	there	is	considerable	overlap	in	terms	of	resilience	and	ethics	in	
both	university	 and	pre‐school	 educators.	Our	 argument	 rests	 on	 the	 underlying	 qualities	 that	
ethically	resilient	 teachers	demonstrate	 in	 their	ability	 to	 teach.	We	base	 this	deduction	on	the	
findings	 from	 both	 educational	 levels.	 The	 purpose	 of	 this	 paper	 is	 to	 present	 these	 qualities,	
describing	how	they	relate	to	the	function	of	teaching	and	learning,	with	the	aim	of	bridging	the	
perceived	gap	between	 the	pre‐school	 teacher	 and	 the	university	 lecturer	 in	 terms	of	 ethically	
resilient	teaching.	We	have	thus	focussed	on	educators	who	have	the	goal	of	teaching	and	learning	
as	part	of	their	vocation,	enacted	in	an	ethically	resilient	manner.	
The	 remainder	 of	 this	 paper	 describes	 our	 approach	 to	 studying	 this	 topic	 and	 thereafter	 we	
explore	this	overlap	between	ethically	resilient	tertiary	lectures	and	pre‐school	teachers.	
	
 Epistemological	 consideration:	 Two	 different	 worlds—Early‐childhood	
development	and	tertiary	education	
Since	 the	 world	 of	 higher	 education	 is	 vastly	 different	 from	 the	 world	 of	 early	 childhood	
development,	attempting	a	comparison	would	require	a	person	who	inhabits	both	these	worlds.	
Philosopher	Alistair	McIntyre	(1987)	suggested	that	to	understand	another	person’s	epistemology,	







this	obstacle,	 the	paper	 is	written	by	 two	scholars	who	are	equally	 involved	in	their	respective	
levels	of	educational	tuition.	Philip	from	the	university	context	and	Anne	from	the	pre‐school	level.	












South	 African	 public	 universities	 are	 currently	 facing	 many	 challenges	 as	 they	 address	 the	
decolonisation	of	knowledge,	 free	education	 for	 the	poor,	 social	 justice,	 and	diversity,	 amongst	
other	 pressing	 needs.	 These	 challenges	 have	 resulted	 in	 extensive	 protest	 action,	 vandalism,	
violence,	and	policy	changes	at	public	universities.	Philip,	as	a	senior	lecturer	at	the	University	of	
Johannesburg,	 has	 a	 role	 of	 teaching	 and	 training	 educators	 at	 the	 tertiary	 level.	 He	 is	
acknowledged	as	a	leading	tertiary	educator	in	South	Africa10	and	has	been	published	on	the	topic	
of	the	scholarship	of	teaching	and	learning.	Philip	is	concerned	with	the	sustainability	of	teaching	
in	 the	 face	 of	 turbulence	 or	 obstacles,	 that	 is,	 resilience	 and	 ethics	 in	 teaching.	 This	 research	
includes	the	behaviours	and	contexts	that	support	educators’	level	of	motivation	to	perform	their	
task	of	 ethical	 teaching	 and	 learning11,	 but	more	 specifically,	what	 strategies	 teachers	use	 that	
enable	students	to	reach	their	goals.		
Lecturers	 who	 want	 promotion	 are	 motivated	 to	 attend	 various	 workshops	 on	 teaching	 and	
learning.	In	these	workshops,	they	seek	solutions	to	challenges	that	are	negatively	impacting	their	
teaching.	Some	challenges	include	students	not	showing	up	for	classes,	students	not	performing	
well	 on	 assessments,	 lack	 of	 involvement	 in	 the	 class,	 students	 not	 interested	 in	 the	 content,	
challenges	with	blended	learning12,	and	economic	obstacles	faced	by	students.	Philip,	who	presents	













2016,	 the	 South	 African	 national	 tertiary	 education	 award	 for	 teaching	 excellence	 by	 the	 Council	 for	 Higher	
Education.	Philip	was	probably	the	youngest	lecturer	at	the	former	Technikon	Witwatersrand	at	20	years	old.	


















posed	 to	 the	 participants	 which	 have	 ethical	 aspects.	 A	 few	 examples	 include	 asking	 the	
















children),	 has	 been	 working	 in	 the	 early	 childcare	 environment	 for	 two	 decades,	 managing,	
teaching,	and	training	teachers	in	several	pre‐schools.	Her	various	roles	have	provided	her	with	a	





















earlier.	 The	 pre‐school’s	 annual	workshops	 have	 provided	 interesting	 findings.	 These	 findings	





Teaching	 skill	 has	 often	 been	 taken	 for	 granted	 in	 higher	 education	 in	 favour	 of	 the	 lecturer’s	
research	and	publication	record.	Laurillard	(2013:12)	notes	that	there	are	no	professional	training	


















18	 This	 point	 is	 based	 on	 the	 comments	 that	 educators	 have	 made	 in	 the	 training	 sessions	 at	 the	 University	 of	
Johannesburg	and	other	universities	that	Philip	has	been	invited	to	present	at.	





























4.3 A	 summary	 of	 common	 viewpoints	 concerning	 ethically	 resilient	
teaching	
Upon	comparing	our	findings	in	the	two	levels	of	teaching,	we	found	considerable	similarity	in	the	
participants’	 views	 on	 the	 topics.	 The	 viewpoints	 from	 the	 tertiary	 educators	 could	 also	 be	






















educators	 acknowledge	 that	 effective	 teaching	 has	 not	 yet	 taken	 place	 or	 is	 only	 mid‐way.	
Educators	mostly	measure	their	skill	based	on	the	students’	achievements	and	attitudes,	which	is	
the	common	response	 to	whether	 they	are	good	 teachers.	Thus,	we	argue	that	ethical	 teachers	
acknowledge	their	responsibility	in	the	learning	system.	
This	congruency	between	tertiary	educators	and	pre‐school	teachers	was	inspiring	and	it	provided	
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Both	authors	have	found	that	teachers	who	demonstrate	mutual	reciprocity25	(Glanville	2008)	—
the	 awareness	 that	 the	 teacher’s	 experience	 of	 the	 class	 may	 be	 similarly	 matched	 by	 the	
learners—obtain	a	better	rapport	with	the	class.	For	example,	a	teacher	who	experiences	the	class	
as	boring	should	assume	that	the	same	may	be	true	for	the	learners.		
There	 are	 varying	 degrees	 of	 heterarchy	 exhibited	 by	 ethical	 teachers.	 Some	 opt	 for	 student‐
directed	classes,	while	others	prefer	their	own	leadership	role;	however,	teachers	who	prefer	to	
direct	the	class,	do	so	while	acknowledging	that	they	are	ultimately	moderated	by	their	students,	








decided	 that	 learning	 does	 not	 necessarily	 have	 to	 follow	 a	 traditional	 pattern	 of	 classroom	






student	 to	 be	 dealt	 with	 by	 the	 “system”.	 In	 the	 pre‐school	 context,	 some	 children	 require	
additional	 individualized	 support.	 Ethical	 teachers	 try	 to	 tackle	 these	 developmental	 obstacles	
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students	in	a	positive	manner27.	They	believe	that	their	students	can	take	their	own	responsibility	









mental	 capacity	 to	 do	 it.	 There	 is	 a	 need	 for	 experiential	 trial	 and	 error	 to	 achieve	 effective	
strategies	in	manging	one’s	teaching	role.	Teachers	who	develop	strategies	that	aid	them	in	their	
daily	tasks	fair	better	than	those	educators	who	have	not	developed	a	‘toolbox	of	tricks’.	Teachers	























30	Anne	has	adopted	a	work	week	 trial	 for	new	pre‐school	 teachers.	The	basis	 for	 this	approach	 is	 to	observe	 the	
prospective	teacher’s	ability	in	regulating	her	energy	levels	over	the	five‐day	work	week	which	has	been	beneficial	
to	both	the	school	and	the	teacher.	








However,	 ethically	 resilient	 teaching	 rests	 on	 another	 feature:	 an	 openness	 and	 interest	 in	
exploring	 their	 students’	 worlds.	 In	 this	 sensitive	 and	 careful	 enquiry,	 educators	 provide	 an	
account	of	 listening	and	 learning	 from	their	students—immediacy.	This	 feature	 is	 linked	to	 the	
other	 qualities	 of	 equality,	 trust,	 beliefs,	 and	 reflexion.	 The	 reason	 for	 teachers	 aspiring	 for	







regarding	 their	 own	 knowledge,	 behaviours,	 and	 attitude	 (that	 is,	 the	 teacher’s).	 This	 is	 an	
uncommon	 feature	 in	 traditional	 classrooms	 as	many	 educators	 do	 not	 think	 it	 is	 relevant	 to	
provide	the	scope	for	students	to	reflect	on	the	teachers’	actions.	However,	the	educators	who	are	
committed	 to	 their	 vocation	 are	 also	 keen	 to	 improve	 their	 pedagogy	 and	 thus	 are	 up	 for	 the	
challenge	of	student	feedback	(which	may	also	be	satisfying).	The	students’	reflections	may	be	on	
the	topic	of	the	curriculum	content,	or	even	the	pedagogy.		
The	attribute	of	 reflexion32	 is	provided	 to	 those	 teachers	who	exhibit	an	openness	 to	students’	




the	 teacher	 abrogating	 their	 responsibility	 assuming	 that	 “anything	 goes”.	 To	 engage	with	 the	
learners	in	this	reflexive	manner,	these	educators	have	developed	a	trusting	and	caring	context	






















who	 is	only	partially	 committed,	and	does	not	enjoy	 teaching,	will	 regard	 this	extra	effort	 as	a	
burden	 rather	 than	 an	 exciting	 challenge	 to	 the	 teacher’s	 skill.	 Challenges	 in	 the	 university	











impact	 teacher	 recruitment,	 retention,	 training	 and	 continuing	 professional	 development	




children.	 Staff	 consistency	 is	 vital;	 thus,	 selecting	 a	 teacher	 who	 will	 be	 sufficiently	 resilient,	
remaining	engaged	in	the	work	is	an	important	aspect	of	owning	a	pre‐school.		
In	 the	 university	 context,	 the	 independence	 that	 is	 attributed	 to	 lecturers	 often	 results	 in	








Predicting	 ethical	 resilience	 is	 valuable	 in	 the	 teaching	 profession.	 The	 aforementioned	 seven	
qualities	 could	 be	 used	 as	markers	 for	 predicting	whether	 the	 educator	may	 remain	 ethically	
resilient	and	committed	to	his	or	her	job.	Explicitly	considering	these	factors	has	been	successful	









&	Li,	2013).	Mansfield,	Beltman	and	Price	 (2014)	 found	 that	early	career	 teachers	would	need	
support	to	assist	them	in	finding	their	feet,	also	highlighting	the	critical	roles	played	by	family	and	
friends	in	the	resilience	process.	Thus,	managers	should	not	disregard	the	fact	that	a	person	may	
be	resilient	only	once	 they	have	achieved	a	strategy	 to	manage	 the	ongoing	challenges	of	 their	
career.	




ethical	 resilience	 more	 aligned	 to	 personality.	 However,	 we	 have	 highlighted	 that	 context	 is	
important	whereby	educators	may	be	given	 the	 scope	 to	enact	 their	approaches	while	 in	 their	






many	 of	 the	 attributes	 in	 the	 seven	 qualities	 represent	 a	 cybernetic	 philosophy.	 While	 most	
educators	are	not	familiar	with	cybernetics,	 the	ideas	of	heterarchy,	ethics,	equality,	circularity,	
reflexion,	 and	mutual	 reciprocity	are	all	well	 explored	 in	 cybernetics.	Many	educators,	without	
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2011)	believe	that	cybernetics	is	a	viable	approach	to	education.	In	the	published	pedagogy	of	one	













Many	 educators	 have	 a	 firm	belief	 that	 each	 student	 constructs	 his	 or	 her	 own	understanding	
which	represents	his	or	her	personal	truth,	yet	not	directly	knowable	by	another	person,	i.e.	these	
educators	 align	 to	 a	 constructivist	 view	 of	 knowledge.	 These	 educators	 agree	 with	 Von	
Glasersfeld’s	(1992)	position	that	people	need	to	be	allowed	to	make	sense	of	their	experiences	for	
themselves,	and	therefore,	the	teacher	should	focus	on	how	the	learner	is	interpreting	the	teacher’s	




educators	 who	 dismiss	 a	 constructivist	 subjective	 position.	 They	 expect	 their	 students	 to	
“eventually	get	there”	in	their	understanding	of	the	classroom	concepts.	We	have	found	this	to	be	
common	 within	 the	 engineering	 sciences.	 While	 these	 educators	 still	 accept	 the	 students’	








uncommon	 for	a	man	to	apply	 to	be	pre‐school	 teacher,	 this	 seems	to	be	somewhat	of	a	 taboo	
aspect.	Our	 informal	 findings	are	that	parents	are	only	comfortable	with	men	in	the	pre‐school	
when	 fulfilling	 the	 role	 of	 security	 guard,	 groundsman,	 sports	 coach,	 transportation	 driver,	 or	






Owing	 to	 the	 extensive	 similarity	 in	 the	 viewpoints	 and	 actions	 of	 both	 the	 pre‐school	 and	
university	educators,	a	question	arises:	Could	these	two	different	groups	of	educators	be	invited	
to	 the	 same	 training?	 For	 example,	 could	 primary	 school	 teachers	 be	 invited	 to	 high	 school	
teachers’	 training	 and	 so	 forth?	We	believe	 that	 there	are	 lessons	 to	be	 learnt	 in	 teaching	 and	
learning	 which	 remain	 true	 across	 the	 age	 ranges	 and	 thus	 it	 is	 viable	 to	 join	 different	 level	
educators	when	the	topic	is	on	ethics	and	resilience	in	teaching	and	learning.		







school	 curriculum.	There	 are	 clear	 strategies	 that	 pre‐school	 teachers	may	use	 to	 improve	 the	
language	 of	 the	 learners.	 Could	 these	 strategies	 be	 employed	 in	 the	 higher	 levels	 in	 situations	
where	there	are	 language	barriers	or	domain	specific	concepts?	For	 instance,	 in	each	academic	





















and	 by	 the	 end	 of	 the	week’s	 trial,	 they	 give	 up.	 They	 report	 an	 immense	 shock	 as	 to	what	 is	
involved	in	this	career	choice	of	pre‐school	teaching.	The	same	could	probably	be	said	about	any	
profession;	 however,	 South	 African	 pre‐school	 teachers	 do	 not	 get	 the	 same	 level	 of	
acknowledgement	for	their	actions.	There	are	no	international	awards	with	large	prize	money	like	
there	 are	 for	 expert	 lecturers.	 And	 while	 tertiary	 educators	 have	 an	 abundance	 of	 scholarly	
literature	to	support	their	approaches,	the	same	is	not	true	for	the	pre‐school	teacher.	There	is	
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